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CHAPTER I 
EDUCATION FOR FA]IILY LIVING--ITS MEANING AND PURPOSE 
One o£ the fundamental purposes of general education is to prepare 
individuals to face the major problems and challenges of modern living. 
Since this is so, it must be recognized that most educational programs 
today fall short of the objective by neglecting certain important phases 
of human relationships, an understanding of which is necessary to the 
total adjustment of the individual to society. We are, through real or 
imagined oppositions, taboos, and ntisunderstandings,--refusing to offer 
courses in the subject of personal adjustment and preparation for marriage 
and family living. 
Before any discussion of individual or group attitudes affecting 
the introduction of teaching in family living, it would seem necessary to 
describe the content and purpose of course offerings in this subject area 
so that the reader can consider the problem under discussion in the proper 
frame of reference. 
What is education for family living1 Gruenberg! refers to it as, 
" ••• an introduction to the problems of life as they relate to friendship, 
courtship, marriage and home1naking." He also says that it must be 
developed as an organic part of the curriculum,--and not be considered as a 
special and isolated bit, to be taught at a given time and then dismissed 
1Benjamin Gruenberg, High Schools and Sex Education U. S. Public 
Health Publication #7 1939 pXIII ------
as finished. 2 In short, it must be considered a major project, and must 
pursue objectives which contribute to the educational purpose of the entire 
school program. 
Kirkendall 3 stipulated these objectives· which should be achieved in 
the education of youth as follows: 
1. To explain the relation of attitudes and concepts to physical 
sex behavior. 
2. To enable the individual to accept the fact of his own sexuality, 
and to know the ranges of normal behavior. 
3. To explain some of the possible consequences and outcomes of 
various courses of conduct. 
4. To give a clear understanding of the place of sex in marriage 
and intermarriage relations. 
5. To build an understanding of important masculine-feminine 
psychology as it relates to sex behavior. 
6. To correct and alleviate some of the common worries and miscon-
ceptions in the field of sex adjustment. 
7. Through the provision of adequate information, to out down on 
curiosity and the compulsive urges to "find out" by experimenta-
tion. 
8. To clarify the relationships between personality ~djustments and 
sex behavior. 
9. To show the relation of sex behavior to social welfare. 
10. To build a sense of responsibility in the individual for assist-
ing with the good adjustment and education of others. 
11. To set up some control which will help the individual in direct-
ing his impulses and result in socially desirable patterns of 
sex behavior. 
These objectives were further endorsed by a group of leading educa-
tors who were invited to attend a Social Hygiene conference in Washington, 
D. c., in December, 1944. They agreed to the following prinoiples:4 
2Loc. cit. 
3Lester Kirkendall, Sex Education as Human Relations, Inor Publish-
ing Co., New York, 1950 ppSl-123 
4unpublished report of the Social Hygiene Conference of the U. s. 
Office of Education, Washington, D. C. 
·~ 
"Education for personal and family living ••• recognizes that the sex 
factor in human living ••• as it affects personal development, marriage, 
parenthood, the home, and the family ••• merits a dignified place among 
the topics of deep human interest. 
"Is part of the life education of each human being, is never 
finished, and is vital to each advance in maturity and experience. 
"Strives for maximum development of the individual's physical, 
psychological, ethical and social life as this is influenced by the 
sex factor, its traditions, and its associations. Education for 
personal and family living inevitably involves moral concepts and 
religious values. 
"Recognizes and accepts sex as basically important in human 
behavior and relations. Its aim is to establish attitudes, habits, 
and ideals toward sex which are satisfactory to the individual and 
enable him to act in a socially acceptable manner. 
11Begins in the home--but does not end there. Since the child is in 
the home during his formative years, hisfa.mily is in the best position 
to make this phase of his education a. natural part of his day-by-day 
growth and experience. As the child's environment expands and he meets 
an increasing number of problems with sex connotations, it is necessary 
for the community agencies, church, school, and youth groups to share 
with the home the child's continuing education." 
Basically these authorities are referring to 'sex education in its 
broadest sense. However, since the word "sex" is more restrictive in its 
connotation in the minds of parents, school administrators, religious 
leaders, and the general public, it is gradually being replaced by a 
broader and less controversial designation, "Education for Family Living." 5 
It is a more appropriate title, because the subject matter of the 
courses contemplated goes well beyond the biological aspects associated 
with "sex education" in the average mind, and concentrates on sociological 
factors a.s they affect the development oft he individual. In this study, 
when the two ten~s a.s used interchangeably it is with the following 
5w. W. Brickman, "Sex Education" bibliography, School and Society 
68: 138 - 43 Aug. 28. pl39 
3 
broader definition of "sex education" in mind: 
1~ducation dealing with the principles and individual and group 
problems stemming from the biological fact that there are two basic types 
of human beings, male and femaleJ' as stated in the Dictionary of Education. 
The use of the title "Education for Family Living 11 in no way is an 
u 
attempt to camoflage the fact that the subject under discussion involves 
,. 
the proper sense of sex education as it relates to the social, personal, 
psychological, and physiological phases of the student's life. It is in 
"preparation for marriage and family living" that the subject is now being 
taught in a number of high schools throughout the United States. Such 
courses, which are steadily gaining acceptance and approval, touch upon 
many aspects of human relations and personal adjustment. They include sex 
as one of several, but as one of the primary topics which must be given 
consideration.6 
As concepts of sex and of education have broadened, so has tbe mean-
ing of sex education. Accurate physiological information is essential, of 
course, but beyond that is the wider purpose of controlling attitudes and 
conduct related to the desirable adjustment of the two sexes. The emo-
tional and social factors involved are of equal, if not of more importance 
than the youth's acquisition of information on the physiology of sex and 
reproduction.7 
"Sex can never be adequately understood by concentrating upon its 
6Lester Kirkendall, ~· cit. Introduction p. XIV 
7John Newton Baker, Sex Education in High Schools Emerson Books 
New York 1943 p 35 
physiological functions,--by analysis of the sex act or by citing instances 
of sex behavior. These facts are involved in sex education, and need to be 
understood. However, the true significance of sex to the individual can 
only be understood by relating it to his total adjustment and to the many 
aspects o:f his daily life and development. An understanding of this con-
cept o:f sex will accelerate the emergence of a new, healthy, and proper 
perspective on the subject."8 
"So considered, sex education is an inseparable part of the educe.-
tion of the total personality of youth. It offers guidance for the indiv-
idual in developing the attitudes, habits, and ideals which will enable 
him to achieve a much higher standard of social conduct, and the greater 
satisfactions o:f mature judgment. lt9 
"Sex education will therefore help in the solution of the problems 
of friendship, courtship, marriage, and family life. The scientific facts 
b ecome means to an end, and not an end in themselves. Wholesome, full, 
satisfying relationships of boys and girls and of men and women are the 
goals of sex educa.tion."lO 
8Lester Kirkendall, ~· cit. p 2 
9John Newton Baker, ~· cit. p 35 
lOibid p 36 
CHAPTER II 
THE PROBLEM 
The 20th century, with its demands for an ever-increasing scope in 
secondary school education, has inspired a determined effort on the part of 
school administrators to keep the curricula abreast of spectacule,r progress 
in the arts and sciences. At the same time, these educators are noticeably 
reticent in the face of an increasing need on the part of the students for 
education in the subject of preparation for marriage and family living. 
Although there are highly successful programs in sex education now 
being conducted in the schools of other regions in the nation, there is a 
seeming reluctance on the part of New England educators to encourage intro-
duction of such courses. As a result, the students are receiving little or 
no information in this subject so vital to their future happiness and 
adjustment, or even worse, are getting a fund of misinformation from 
questionable sources. 
Research by many investigators has indicated the need for early and 
adequate education in this subject,--yet it has usually been ignored or 
"tabled." In some cases sex instruction has been surreptitiously initiated 
as part of another course on the assumption that such a program would be 
unacceptable to parents or other religious or community groups. 
Since the schools are apparently neglecting to recognize their 
responsibility to provide sex education, for the latter reason, it will be 
the purpose of this study to investigate the validity of their assump-
tions concerning parental opposition to such a program. 
Are the parents, in fact, opposed to the teaching of courses in 
family living, and if so, what are some of the probable causes for their 
objections? 
Scope of the .Problem 
Proceeding on the assumption that parents might conceivably be 
opposed to the initiation of courses in family living for their children, 
it was decided to limit this study to the parents in a typical New England 
city of about 25,000 population. It will present the attitudes and opin-
ions of a sampling of these parents. All of the parents in this community 
have a relatively homogeneous background from the standpoint of environ-
ment, living standards, cultural influences, community resources, educa-
tional opportunities, recreational facilities and remoteness from large 
cities. Since it is a stable population, with the majority of the parents 
working in local industries, the unmeasurable factors of influences and 
attitudes acquired from contact with other environmental forces would tend 
to be reduced. 
These parents were surveyed by means of a questionnaire which 
sought two types of information. The first part asked for information con-
cerning the parents; the second part, which was answered only by parents 
who approved education for family living, sought opinions regarding the 
program itself. 
The problem is developed in these two phases, and limited in scope 
to the information obtained on the questionnaire. However, a discussion 
of the attitudes and opinions of parents would not be complete unless 
related to the larger problem of all sources of opposition to programs 
in education for family living. In view of this, facts obtained f~om a 
7 
review of related literature will be presented to establish a broad opinion 
of how the responsibility for sex education should be divided between homes, 
schools, religious groups, and community agencies. There will be no attempt 
made to argue controversial issues, or to evaluate reasons for opposition in 
any of the groups. The study will present the findings as they relate to 
the whole problem of a realistic approach to the needs of the students. 
The need for sex education 
Although the need for sex education for adolescents is better real-
ized today than ever before, the conflicting attitudes and opinions, real 
or imagined, of various groups has seriously hampered its acceptance as 
part of the curriculum. 
Some sort of sex education is inevitable. Information about and 
allusions to sex abound in our modern society. To be isolated from sex, 
youth would have to be isolated from newspapers, radios, associates, maga-
zines, and most adults.ll The sources to which the child goes for educa-
tional information are also the sources of sex information. It is a ques-
tion then, of determining the avenues of information through which the child 
will receive the most healthy and constructive information possible. The 
school, home, church, and community agencies each have a definite contribu-
tion to make and a unique vantage point from which to work. Practically, 
each of these agencies should be jointly concerned in accomplishing the 
task of sex education.l2 
The thinking of any of these agencies which justifies its 
11Lester Kirkendall, op. cit p 3 
12Loc. cit. 
8 
opposition to instruction on the assumption that they are protecting the 
innocence of childhood, or that the children are uninterested in matters of 
sex# are doing credit neither to their own intelligence or that of their 
children. Hamilton,l3 in a study of 100 men found that 14% of them received 
their first sex information when under the age of six, while 68% received 
it between the ages of six and eleven. The mere fact that one-third of 
today's brides and one-fourth of mothers bearing a first child, are under 
the age of twenty would indicate a need for early and adequate inforwAtion 
in the whole area of family living. 14 
Few adults realize the omnipresence of sex in modern society. The 
reproduction of life, particularly in animals and human beings# discussions 
or observation in crowded homes or other circumstances of sexual approaches 
or relations between adults; observations of the sex organs and sex acts of 
associates--all are illustrations of chance circumstances which boys and 
girls are likely to meet.l5 
Leaders in the field of character education have pointed out for 
more than 60 years that human beings have the right to know the scientific 
facts concerning their own physiological and emotional development. Home , 
church, and school have been so slow in agreeing upon methods of sex educa-
tion that the average young person is left to muddle through haphazardly 
acquired knowledge, without guidance. Juvenile delinquency, venereal 
13a. v. Hamilton, Research in Marriage Lear Publishing Company p 948 
1~yril Axelrod, "Our Starving Teenagers"# Reprinted in Readers 
Digest December, 1955 
l 5Lester Kirkendall, op. cit. p 7 
infection, and illegitimate pregnancies are the most evident results. 
EverJ qualified counselor on marriage problems agrees that, by proper educa-
tion and guidance in adolescent years, countless cases which involve serious 
marital difficulty could be avoided.l6 
Intelligent parents understand that the scientific presentation of 
social hygiene by the school supplements and emphasizes what has been 
taught to the child in his home. In addition, the school reaches the child 
whose parents are unfit or unable to discuss sex matters with him.l7 
The breakdown of taboos has increased demands for sex education, and, 
at the same time, intensified the struggle between the proponents and oppon-
ents. The Kinsey reports have lifted the veil from the mysteries of sexual 
behavior and stimulated more general discussion of the subject. Also, the 
data of the reports have documented the need for sex education, and proved 
that though the schools and homes may ignore the need, sex behavior pat-
terns are being established in children and youth nevertheless. 
The existing need for early and adequate sex education has been 
pointed out in this quotation from "Education for Family Living, 11 the lOth 
yearbook of the Department of Superintendence: 
"It may be seriously questioned whether any other aspect of life 
causes more human misery than maladjustments, repressions, frustrations, 
misunderstandings, physical disorders, and mental unbalances growing 
directly out of failure to achieve the highest values in love, sex, and 
16Belle S. Mooney, M. D., How Shall I Tell My Child? Introduction 
by Valeria Parker, Perma Books, Cadillac Pub.-co7 1944 
17Ibid p XII 
family life. nlS 
The nation's alarming divorce rate, which means broken homes e.nd 
insecure children, is a problem of general concern. Baker has indicated 
that at least 90% of divorce cases are directly attributable to sex mal-
adjustments of one type or another. 19 
Another related problem of national scope is that of juvenile 
delinquency. 
The statistics of juvenile delinquency are shooking, even to those 
in close daily contact with children and adolescents. Of the more than 
19 million boys and girls between the ages of 10 and 19 in the United State~ 
over one million a year find themselves in trouble with the police. Last 
year alone there were 435,000 cases brought into court; an increase of over 
50% in the past 13 years. At the current rate of increase U. S. Government 
officials predict that the figure could rise to 540,000 by 1960. 20 
21 . 
In a separate study of 200 cities the F. B. I. found that while the 
crime rate of adults went up only 1.9% last year, the rate for adolescents 
rose an estimated 7.9%. They found that the proportion of crimes committed 
by juveniles increased in these catagories; murder, burglary, auto theft, 
stolen property, rape, weapons carrying and liquor law violations, and 
assault. 
l~ducation for FamilY: Living, lOth Yearbook, Department of Super-
intendence p 194 
19John Newton Baker, op. cit. p 18 
20
"our Viscious Young Hoodlums,--Is There Any Hope?" Newsweek 
Magazine Sept. 6, 1954, p 43 
21Loc. cit. 
Benjamin Fine, 22 in defining juvenile delinquency includes "sexual 
promiscuity and rape as two frightening nianifestations of delinquency." 
The inevitable outcome has been a correspondingly high increase in the 
incidence of child mothers, unwed mothers, criminal abortion, and venereal 
infection. 
Facts published on the subject of sex delinquency alone make a 
demand on society to provide for early recognition and help on this serious 
social problem. 
What are the schools in New England doing to provide for education 
in this vital subject? In a survey made in 43 states in 1943, Baker23found 
that of the 27 states reporting little or no attention paid to the m ed for 
sex education. Connecticut, Maine, Massachusetts and Rhode Island were 
included. Of nine states reporting established courses in various dis-
tricts, ranging from rudimentary to well-integrated courses, New Hampshire 
was the only New England State represented. In the 10 states which 
encouraged sex education on a state-wide level, only Vermont was included. 
In a later study of the New England States in 1950 by P. A. Peel24 
to determine if there had been any change in the status of sex education, it 
was found that all of the New England States reported some degree of sex 
instruction in progress. Of these, New Hampshire now ~d with a reported 
35.7% of schools participating, while Rhode Island was last with only a 
22Benjamin Fine, 1,000,000 Juvenile Delinquents World Publishing Co. 
N.Y., 1955 p 32 
23 John Newton Baker., op. cit. p 
24Patricia A. Peel, The Status of Sex Education in New England 
Secondary Schools unpublished Ed.M. thesis Boston University School of 
Educat~on, 1960 p 64 
12 
reported 12.5% participation. Ivia.ssa.chusetts was fifth with a. reported 
13.25%,--primarily high school courses involving sex instruction. 
At first sight this would seem to indicate a.n increased awareness on 
the part of the New England educators of the need for sex education. How-
ever, upon fUrther investigation, we find that in her preliminary survey, 
questionnaires were sent out to 200 superintendents on a. percentage basis. 
Of the 155 returns only 33 reported some type of program in progress. Peel 
further reports that nearly all of the superintendents who answered "no" on 
the preliminary survey mentioned that the main obstacle in the way of sex 
education courses in their schools was religious and parental opposition. 25 
Weichels, 26 in a. later study reported difficulty finding cities in 
Massachusetts with sex education programs. After much inquiring and a. 
great deal of assistance from the Massachusetts Social Hygiene Association, 
he compiled a list of 26 towns. In a survey conducted by questionnaire of 
these 26 communities, he reports that only 14 replies were forthcoming,--of 
which only 11 affirmed programs in sex education. 
Thus, while research indicates a. growing need for programs in family 
living , the status of these programs in the New England States continues to 
be rudimentary. The city under consideration in this study has made no 
provision at all for sex education in the curriculum. 
26Arthur J. Weichels, Sex Education in the Curricula of a Group of 
Selected New Engl and Secondary Schools unpublishe~ Ed. M. thesis Boston---
University School of Education 1955 
13 
~-=--=-- - =.... - -====...=;;. --=====~==~-=--'-"!-= ---==-
The history and status of~ education in the survey city 
The history of sex education in this city has paralleled that of most 
New England cities. The established policy is to avoid the subject because 
it is so controversial. However, a few years ago an effort was made by the 
school administration to arrange for the showing of two motion pictures, 
the University of Oregon film, Human Growth and the McGraw-Hill Book Co. 
film Human Development. Community leaders, representing all interested 
groups were invited to meet and discuss the project, with the view of 
determining how, wh:lre, and by whom these movies could best be used in pre-
senting one aspect of sex education to the youth of the community. A 
series of meetings were held with selected parents, community agency 
leaders, clergy, doctors and nurses. The movies were previewed and dis-
cussed by those attending from many points of view. However, there was one 
group not represented at the meetings. Catholic clergymen registered their 
opposition by refusing to attend the meetings or previewing the movies. A 
certain amount of opposition was also forthcoming from attending parents and 
community members of the Catholic faith, though all opposition was not 
restricted to this group. 
However, in view of the fact that there was opposition, it was felt 
that the benefits derived from the showing of the movies would not compen-
sate for the amount of controversy and publicity it would incur. The school 
administration was interested in maintaining good public relations with the 
community, and felt that to make an issue of showing the movies might 
seriously impair support for an increase in teachers' compensation and for 
new building appropriations. Thus, the subject was dropped, and is now 
taboo,--to the extent that the writer was unable to obtain official 
=- ---- *"' 
=----'---
permission to have students take the questionnaires used in this survey 
home to their parents. 
It is a question of debate whether the outcome of this initial 
attempt at presenting sex education would have culminated more successfully 
if the problem had been approached with less dramatic subject matter, or if 
all of the parents had been allowed to express an opinion. For it is the 
parents, even more than the teachers, who have the onerous responsibility of 
dealing with the sex problems of adolescents. It is reasonable to believe 
that they would welcome constructive help from every possible source. 
Unfortunately, this incident closed the door, for the time being, on the 
possibility of the school becoming a valuable supplement to the teachings of · 
the home, church, and community agencies. 
.: ----- ----- --- ----- - ----
----
- -====================================== 
CHAPTER III 
REVIEW OF RELATED LITERATURE 
Baker,27 in his survey to determine the status of sex education in 
46 states, indicated that the opposition to the introduction of these 
courses seemed to fall into four general classes: (1) from the parents, 
(2) from within the school itself, (3) from the general public and (4) from 
religious groups. Yet, it is these same sources, other writers in the field 
have agreed, that should be cooperating to provide continuing education for 
personal and family living. 
These writers agree that sex education is the business of the entire 
community--home, church, physician, health officer, and school. But above 
all they declare that the task of character education in the sex area is a 
joint responsibility and cannot be split up into separate lists, each to be 
handled by itself. The school, or any other agency, must consider what the 
others are doing and eventually cooperate with them. This cooperation must 
be geared to the common purpose of improving family relations,--for the 
family is not only the primary agency in which children get their bearings 
and their basic education, but successful family life is also a major goal 
of all later education.28 
Since the four groups declared to be in opposition are also named as 
the cooperating groups, a clarification of the nature and extent of the 
27 
John Newton Baker, ~. cit. p 43 
28Benjamin Gruenberg, ~· cit. p 20 
-- -- -=---~-=----=-
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opposition and the role which each group can play in the total education of 
the child should tend to resolve this seeming contradiction. 
TEE PARENTS 
Parents are often cited as the chief obstacle to sex education in the 
school--yet whenever parents have had the opportunity to express themselves 
regarding the schools' efforts to enlighten and orient their chiJdren, they 
have almost always approved and applauded. Objecting parents may have good 
reason to fear what teachers might do under the banner of sex education. It 
is not the sex education itself they object to, but having their children 
"corrupted" by what they themselves find to be disconcerting and frightening 
facts of life. 29 
Baker30 says that parental opposition, in nine cases out of ten, was 
reported to be the result of ignorance and misinformation regarding the true 
nature of the proposed course material. In other words, it was due to the 
failure of the school to properly explain and introduce the subject of sex 
education. He further says that this opposition is often caused, not so 
much by ingrained prejudice, as by fear that sex education will not receive 
proper treatment in the hands of school authorities. Parents are concerned 
not so much with the "why" as with the "how." The submission of course 
outlines was found to be generally successful in winning them over. 31 
In any school sex education program, parents will play a definite 
part. Parent-teacher organizations are . i ncreasing in number thr oughout the 
29 
Ibid p 17 
30John Newton Baker ~· cit. p 44 
31Ibid p 35 
~----
-==='-----========-
country, and many now are capable of calm consideration of a plan for 
better sex education. Others will have t o be educated, for many parents 
still view with alarm the word "sex" when mentioned in connection with 
their children.32 
Under ideal conditions, sex education undoubtedly would and should be 
the responsibility of the parents in the home, but today, are the parents 
competent? According to Calloway, 33 we find only e. small percentage who 
understand the problem or who can be depended upon to equip themselves for 
the work of guiding children in matters pertaining to sex. About 50% of 
the parents could offer guidance in the home, but they seldom will do so 
without the added stimulus and assistance of the schools or other agencies. 
The majority of parents, who may be said to have become parents rather by 
accident than intent, have neither the insight nor the intelligence to 
guide children in sound sexual idealization. -This is undoubtedly an impor-
tant reason why one out of every seven marriages in America ends in divorce. 
Elements such as discontent, discord, separation, hypercritical and puritan-
ical concepts, lack of previous parental instruction, foreign custo~ and 
habits,--all relate to the failure of competent or adequate parental 
instruction. 
Fortunately many modern parents have recognized the inevitability of 
sex awareness and are now teaching their children during infancy and early 
childhood wholesome attiutdes toward their own bodies and the reproductive 
processes. This process of education needs to continue through adolescence. 
32Benjamin Gruenberg~· cit. p 17 
33Thomas W. Galloway, Sex Education in Home and School, Journal of 
Social Hygiene (Jan_uan::, 1~392_ _V _2~_!Jo._ I p 84 
Just as a child needs an objective understanding of his own boqy, so does 
an adolescent need a similar understanding of his own physical and emotional 
adjustments toward sex and his relations to members of the other sex. Unl6$ 
the educational process so happily begun by many present day parents con-
tinues throughout late childhood and youth, there is certain to be bitter 
disappointments with the results. Education provided when a child is three 
or five or eight does not prepare him for problems encountered at sixteen 
or seventeen or twenty.34 
That the young people themselves recognize the importance of love, 
sympathy, understanding, and guidance in the home has been clearly demon-
strated by a recent survey made by the Gilbert Youth Research Co.35 Over 
5,000 teenagers were polled in a questionnaire containing over 200 ques-
tions dealing with the whole scope of teenage living. Some 86% of those 
int~rviewed pin the primary cause of delinquency on an unhappy and poorly 
adjusted home life,--while a solid 98% think that juvenile delinquency can 
be controlled by parents who love and guide them competently. It is sig-
nificant that they have emphasized the word guidance. One fourteen year 
old boy is quoted as saying, "More love and real affection in the home are 
needed, but these aren't enough. There must be guidance, too." 
By far the most serious complaint of this group is that parents shy 
away from discussing sex problems, and that they fail to lay down practical 
ethical principles. Figures from the survey reveal that: 
34Lester Kirkendall, ~· cit. p 129 
35Gilbert Youth Research Co. "Teen-agers Speak Out" This !eek 
Magazine Nov. 27, Dec. 4, 11, 18, 1955 
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1. 59% never talk over life's meaning and purpose with their parents 
2. 76% of them never discuss sex education with them 
The survey figures also reveal an appalling failure on the part of 
the parents to equip their children with any standards of sexual behavior. 
The following table shows a breakdown of the responses to two of the ques-
tions which serve to emphasize this fact. 
TABLE I 
SOURCE OF SEX INFORMATION OF 5000 TEEN-AGERS 
Conversation with friends 76% 
Experience 36 
Magazines and books 20 
Information from parents 18 
School courses 8 
TABLE II 
TEEN-AGERS OPINIONS: VffiEN AND BY WHOM 
SEX EDUCATION SHOULD BE TAUGHT 
Girls Boys 
Before high school 48% 42% 
High school 14 27 
Parents 11 14 
Just before marriage by doctors 8 5 
Sunday school 2 4 
Others 39 19 
Both 
45% 
21 
12 
6 
3 
28 
These figures serve to emphasize vividly the fact that there :is wide-
spread ignorance and misconception regarding sex because of the nature of 
the sources of informat ion. Still more importe.nt, they show that teen-agers 
-==----
do not want to discuss sex matters with their parents. Somehow the lines of 
communication between parents and children have been broken, either through 
parental attitudes or through their inability to provide the necessary 
information. This is a serious situation which parents can rectify only by 
love and a conscientious effort to take an active part in the emotional, as 
well as the spiritual and physical growth of their children,--a.nd this the 
parents must begin in infancy--adolescence is too late. 
Kirkenda1136 says that the home can make certain specific contribu-
tions which would markedly affect the individual's success in acquiring 
socially acceptable sex adjustments. They are: 
1. An adequate understanding of the nature of sex. 
2. The acceptance of certain ideals of happy family life. 
3. The existance of one or more strong, absorbing interests. 
4. The acceptance by friends whose interests are positive and 
wholesome. 
Instruction by social-minded parents can do much to eliminate the 
double standard. Parents · need to help their children in developing a. 
rational understanding of sex behavior. This will go far toward building a. 
single standard based on a. sense of social responsibility and purposeful 
living. If young people could understand the effect of promiscuity on 
marriage adjustments, on the personal relations between husband and wife 
and parents and children, and on the individual's personal philosophy of 
life, their attitudes toward standards of social conduct would be much more 
realistic and sta.ble.37 
36 
Lester Kirkendall, op. cit. p 129 
37Ib"d 
__ l_ •• p 44 
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THE SCHOOL 
Opposition from the school itself is usually the result of unfounded 
apprehensions of school administrators who evade any controversial issue 
which might affect their careers, or cause adverse publicity for their con-
duct of office. Baker38 suggests 
"that they are the ones who usually name the church or the parents 
as being opposed to such courses. Occasionally, interested community 
groups have considered the introduction of sex education into their 
high schools, only to find "old guard" opposition from the school 
department itself. Usually, this was the result of prejudices of local 
school administrators, or certain members of the school board. Little 
could be accomplished in these cases, with opposition springing from 
the source which ordinarily would be the most enthusiastic, except 
through removal of these administrators. Fortunately, these cases 
were rare.n39 
Although active school opposition is seldom encountered, Dora s. 
Lewis,40 chairman of the home economics department at Hunter College feels 
that the lack of programs specifically focused on the development of young 
people as family members, spouses, and parents might be due to a lack of 
conviction on the part of the administrators and teachers that education 
for family living is an essential part of general education for all. 
Kirkendall41 says that the chief reason given by many teachers f or 
fa ilure to do more with sex education is the danger of negative community 
reaction,--and yet he has found the evidence of repeated experience not 
38J ohn Newton Baker, op. cit. p 45 
39 Ibid., p 44 
40Dora Lewis, "Good Family Living is a Concern of the Schools," 
Journal of the Natio~.!_ Educational_ Association, 1949, vol. 38, PP• 32-33 
41Lester Kirkendall, ~· cit., p 127 
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sufficient to support this theory. However, he does suggest the lack of 
adquately trained teachers as the greatest obstacle, and that the 
in-service and pre-service preparation of teachers is an important element 
in developing effective programs in sex education. 42 · 
In the introduction to Gruenberg's High Schools and Sex Education43 
Studebaker finds yet another reason when he says that, "the only excuse 
offered for our omissions in this fundamental phase of preparation for 
living is that sex education should be carried on in the home, but that 
unfortunately many parents are not prepared for such teaching. He feels 
that their training he.s been sadl y deficient but that the parents of 
tomorrow, having received suitable instruction in the course of their 
public school life, will be able and willing to do their part in such edu-
cation." 
Kirkendall44 further explains this situation. He says t hat it is an 
indisputable fact that most parents are not equipped to give children 
adequate sex education, nor will they ever be until there is instruction 
which properly prepares them. He further suggests that the way to break 
into the vicious circle of unpreparedness which has hampered generation 
after generation is to give young people an adequate understanding of sex so 
as to insure their own individual satisfac tory adjustment and education as 
youth. Their responsibilities and obligations as parents should be dis-
cussed also, and education provided which will help them when., as parents, 
.112 0 t ~ Lee. cJ.. • 
43Benjamin Gruenberg, ~· cit. Introduction 
44Lester Kirkendall, op. cit., p 127 
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they wish to teach their own children. Far from removing parental respon-
sibility for sex education from the home, proper sex education in the 
schools should insure its being more largely centered in the home in the 
future, --for in the long run, the influence of the home will considerably 
outreach that of the school. 
Although we find many reasons given for the lack of proper attention 
to this phase of education, the majority of our educators, parents, and the 
children themselves are in agreement that a conspicuous gap now exists in 
our closely woven pattern of education . This gap would be filled by tP~ 
one outstanding agency in society that is competent to fill it, namely, 
the public schools. The school is the only agency that reaches a ll of the 
children under favorable conditions. The policies of the school are 
uniformly determinable; hence, they must represent the best thinking of all 
the people. Moreover, the schools are adaptable to new conditions. By 
re-education of personnel, they can be prepared to meet t.OO new needs·. 45 
Kirkendall46 agrees that the school must occupy a key role in an 
adequate program of sex education. He says that it is the only institution 
which reaches practically all of the children of the community over a pro-
longed period and that teachers, while generally not well trained in t he 
subjec t, a re potentially more educable than the staff of any other a gency. 
The school, with properly tx·ained teachers, can approach the matter 
with a greater degree of objectivity. It is also better able thl.n parents 
to keep up-to-date i n the fieJ.d of science, vsyc hology and sociology which 
45Benjamin Gruenberg, op. cit. , p 223 
46Lester Kirkenda ll, ~· cit., p 126 
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must inf luence sex education. 47 
Even if some parents are able to give their children proper sex edu-
cation, the ll).ajority are not. Since c~ildren exchange much information, all 
I 
parents are concerned when certain parents fail in thei r responsibilities. 
Many a parent has had his good teaching nullified by the mis teaching of 
other children. For the protection and reinforcement of their own teaching, 
each of the institutions,--church, school, and home should encourage the 
.effective participation of the others.48 
Gruenberg believes that it is only a matter of time before an 
aroused public opinion will compel the teaching of sex education in every 
public school in the country. Schools teach children the elements of man-
ners and social behavior, habits of healthful living; what foods to eat; 
how to use carpenters' tools; how to cook, sew, and manage a howehold; 
how to dress; and how to prepare themselves to rrake a living, but educators 
evidently still believe that boys and girls of junior high school age should 
learn about sex without the dir eotion and guidance oft rained teacbe rs. 49 
Many educators still view the educational process as primarily a 
process of academic traditions of culture. There needs to be a widening 
concept of the function of edoo ation. Education shoul d help in the prepara-
tion o·f whole individuals who are to be well-integrated citizens. Too 
often administrators agree to these goals but maintain that this nurturing 
47Loc. cit. 
48Loc. cit. 
49Benjamin Gruenberg, ~· cit., p 223 
process is a responsibility of the home and the church. This may be true,--
but the home and the church do not always fulfill these functions adequately, 
and often the school is the only place left for the young people to receive 
guidance and instruction. Any instructional structure that avoids whole-
some sex training weakens the educational structure at a vital point. 50 
If school authorities take seriously their protestations tmt the 
schools should meet the needs of children and youth, then they must concern 
themselves with seeing that this area of human adjustment receives adequate 
and balanced attention. School authorities who fail to properly introduce 
sex education material into their schools are as delinquent as the parents 
whom they usually blame for the opposition. 5l 
The functions of the home and the school are too different for one 
ever to become a substitute for the other, but there is now a grave need of 
a more sympathetic understanding. It is the school that will suffer unless 
it learns to appreciate the other's service. Thus far the school has been 
much more impressed by the efficiency of modern business organizations than 
by the more humane activities of wholesome life. 52 
Kirkendall 53 states that the school can fto certain things to assist 
the functioning more effectively as an institution for the sex eduoati. on of 
youth. Its foremost contribution can be through helping to make the com-
munity a good place for family and family life. The following suggestions 
50Ernest R. Groves, Social Problems and Education, Longmans, Green 
and Co., N. Y. 1926, p 272 
51John Newton Baker, ~· ~·· p 106 
52Ernest R. Groves, ~· cit., p 269 
53Lester Kirkendall, ..££.· cit~.!.. p-= ~~-
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are made for the accomplishment of this objective: 
1. Make a broad family-life education program, including sex educa-
tion, a part of the school program. 
2. Provide opportunities for young people and their parents to come 
together in satisfying situations. School plays, recreational activ-
ities, discussions, forums, and social events are possibilities if 
designed to bring families together in a happy association. 
3. Provide methods of bridging the gap between youth and their 
parents on matters relating to personal adjustments. The opportuni-ties 
for parents and children to view certain movies together, to plan 
jointly for the inclusion of certain materials in the curriculum, to 
obtain and read good literature or participate in open forums might be 
ways of bridging the gap. 
4. Stress with young people their obligations as potential parents, 
and provide them with techniques for meeting these obligations. 
5. Employ teachers who have positive concepts of family life and 
are interested in family life education. 
27 
---- --=-=--===·-
THE COMMUNITY 
Although opposition from the community groups such as civic clubs 
is reported by Baker54 to be rare, a policy of laissez-faire by the com-
munity can lessen the effectiveness of the work being done by other agencies 
cooperating in the total education of youth. An indifferent, apathetic 
community must, through its inactivity have an adverse effect on any 
attempts of the school, church, or home to establish an effective program 
of education for family living. The cooperation of all is essential--and 
certain aspects of the program can best be handled .by the community itself. 
The effect of community action will be felt by the schools, and teacre rs 
should be alert to the work being done by other institutions in the commun-
ity regarding the implications of sex education. Many churches conduct 
numerous programs about family life. iVhile a small minority of religious 
leaders are opposed to sex education, it is largely because they do not 
understand. The publishing houses and libraries of' some of the churches 
are valuable sources of aids in teaching sex education. In addition, some 
of the churches have professionally-trained experts in the field of' sex 
education who give their services freely.55 
The various "Y" groups often have programs, discussion groups and 
other related activities which make a contribution to the total program of 
sex education. In addition, social clubs, professional groups, museums, 
and numerous other local institutions can provide resource people for the 
teacher who is willing to use a little time and initiative. Once the 
54John Newton Baker, ,££• cit., p 46 
55 Arthur J. lJ iechels, op. cit., p 90 
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teacher begins to work with the vi tal subject of sex education, re will 
have little trouble in obtaining all the help he can us e. 
Teachers can utilize all of the constructive forces available in the 
community to reenforce and supplement the school program. However, the 
community itself must also .be interested in providing many opportunities 
for the local youth to participate in healthy, constructive youth programs. 
Every grown person must recognize that he is a member of the adult commun-
ity, and so has a responsibility for the kind of attitude toward sex which 
prevails in the community. 
The average citizen cannot shut his eyes to the existence of unsuper-
vised dance halls, night clubs WJ.ich blink at age limits of customers and 
similar amusement centers which along with bookstands filled with lurid 
literature, are set to exploit the sex drive and curiosity of young peop~. 
To argue that they affect only the "lower element" is unrealistic. They 
generate attitudes and patterns of conduct which tend to permeate the whole 
community, and they cannot be ignored and forgotten.56 
56Lester Kirkendall, ~· cit., p 147 
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THE CHURCH 
There is an agreement among most authorities that the religious 
organizations in the community may exert pressure to prevent or direct 
their influence in opposition to such arian and unbiased programs of sex 
education as are taught in the public schools. 
Baker57 says: 
"Opposition from religious groups, especially the Catholics, was 
reported in about 5% of the cases. This opposition, it was reported, 
is usually effective when the religious group composes a sufficiently 
large percentage of the community population to wield a balance of 
power, although a determined minority may effectively prevent sex 
education programs. 
The opinion was expressed that in some cases Catholic opposition 
was based not so much on objection to a good sex education program as 
on fear that birth control might be taught, either as part of or 
supplement to such courses. In these cases there was a reported 
possibility of winning over Catholic support to a program which omits 
birth control. 
From other religious denominations objections are reported to be 
the result of ideas of various individuals, and when these individuals 
a re convinced of the essential values of sex education they frequently 
reveese their decisions and support the program." 
In Weichels 58 opinion, many sincere and intelligent people, who 
believe that they are obeying their consciences, would object simply 
because they felt that such teaching did not belong in the public schools, 
or that such teaching was conducive to immorality. 
Kirkendall, 59 in explaining the attitude ofreligious groups 
t oward the teaching of sex education, emphasizes the fact that they are 
57John Newton Baker, op. cit., p 45 
58 
Arthur J. Weichels, .££_• cit., p 23 
59Lester Kirkendall, ~· cit., p 137 
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more concerned with the "how" and the "what" of the program than with the 
"why". He says, 
"The most vigorous criticism of religious leaders is voiced against 
an approach which concerns itself with the physical features of sex, 
with prophylaxis and contraceptive measures, and with the problems of 
individual satisfactions and adjustments instead of a comprehensive 
approach. The Catholic church is strongly opposed to any instruction 
in birth control and prophylaxis, though they as strongly support a 
program emphasizing the importance of the family and the need for 
greater stability in marriage." 
The stand of the Catholic Teachers' Association, taken at their 
convention in December, 1938, supports this view. 
"Catholic educators are not opposed to sex instruction, but hold 
that it should not be divorced from ethical and moral instruction. The 
home is failing in this responsibility (sex education) . If children are 
to obtain this much needed instruction, it must come from some other 
agency.u60 
It is significant that, while the public schools have lacked the 
vision to undertake the solution of this pressing problem, many parochial 
schools throughout the country have well-organized programs in operation. 
In fact, many excellent books and pamphlets outlining methods of imparting 
sex information have emanated from these sources. 61 
This point was further emphasized by Father James Shea speaking to a 
cl.e.ss in Education for Family ·Living at Boston University just recently. 
He pointed out that the Catholic church recognizes and provides for the 
need for sex education in its church instruction classes and in its youth 
programs. Any acceptance of a public school program would be contingent on 
60Eugene R. Canudo, "The Case for Rational Sex Education in New York 
City Schools," N. Y. Board of Education, 1938 p 12 
61 Ibid., p 14 
-- - ========='-"===-========~-====-'---
the assurance that the program was based on the attainment of wholesome 
social attitudes, the inculcation of moral values, and on emphasis of high 
standards of ethical conduct. Although very strongly opposed to certain 
aspects of sex being taught in the public schools (e.g. birth control), he 
felt that there were and should be some aspects which might well be taught 
with the provision that the teacher be selected with the utmost care and 
that he or she did not become involved with religious precepts. 
Kirkenda ll, 62 summing up, says, 
"The failure to achieve an understanding is the responsibility of 
both the church and school authorities. On the one hand, the school 
authorities had no clearly defined program. They have been fearful, 
uncertain, and on the defensive. They have, in many instances, grossly 
over-emphasized,--even imagined,--church opposition. Like schools, 
churches run the gamut from those which support a well-planned, effec-
tive program of sex education, to those which are actively opposed to 
any such program. In the long run, church policy, whether Catholic, 
Protestant, or Jewish, depends greatly upon those in authority in a 
particular community." 
62Lester Kirkendall, ~· cit., p 138 
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CHAPTER IV 
THE SURVEY 
Although there are many methods of research available for collecting 
data, the best indicated method for this particular study was the question-
naira. . It was selected as the most reliable means of recording the actual 
attitudes of the persons surveyed. For the purpose, it was considered 
superior to the personal interview, in which deference to the attitude of 
the interviewer might affect the real opinions of the interviewee . 
The criteria used in building the questionnaire were those suggested 
by Whitney. 63 He suggests the following guiding principles based on the 
recommendations of R. V. Koos, a leading authority in the field of educa-
tional research. 
a. The questionnaire must be adequately sponsored . 
b. The study should be a worthy educational topic. 
c. The purpose of the study should be fully stated. 
d. The questionnaire should be well organized. 
e. The questions should be clearly and briefly worded. 
f. The questions should require brief answers, such as a check 
mark, or fact or figure, and questions requiring subjective 
replies should be kept at a minimum. 
g. The information requested should be that which is not 
available elsewhere, and obtainable only through a 
questionnaire. 
63 Frederick L. Whitney, The Elements of Research Revised Edition 
Prentice-Hall, Inc., N. Y., 1947-p-137 
h. Questionnaire should be set up in proper mechanical form. 
i. The demands should be reasonable. 
j. The respondents should be promised a summary of the results. 
The questionnaire was prepared with the help of Dr. Douglass Brown 
of the Boston University School of Education faculty. Conferences resulted 
in the elimination of several questions and the addition of others which 
would be more specific in eliciting the desired information, and at tre 
same time satisfy the criteria for a good questionnaire. Because oft re 
nature of the survey, and the fact that the participants were not required 
to sign their names, it was not possible to promise a summary of the 
results. However, a copy of the completed work will be sent to the school 
committee and the superintendent of schools. 
RESEARCH PROCEDURES 
In its final form the questionnaire contained 17 checklist items 
and also provided space for additional comments from parents. 
The questions fell into two categories, and were so arranged that 
parents who were opposed to Education for Family Living courses would 
answer only the first 7 questions. These questions asked for information 
concerning the parents with the intent that analysis of the results would 
give a composite picture of these parents, and also suggest a pattern of 
parental opposition. Briefly stated, tre se questions were designed to 
determine to what extent the factors of age, education, income, size of ' 
family, and religion affected the attitudes of parents toward the teaching 
of courses in Family Living. 
The remaining questions were answered only by those parents who 
approved Education for Family Living as a desirable part of the public 
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school curriculum. They included questions relating to: 
1. The grade level at which the course should be taught. 
2. The title of the course. 
3. -What subject matter the course should consider. 
4. Integration of this subject with others now taught. 
5. Special qualifications of teaching personnel. 
6. Sex and marital status of the teacher. 
7. Desirability of segregated or non-segregated classes. 
8. Whether or not the course should be required. 
Questionnaires also provided an opportunity for parents to indicate 
whether or not they would be interested in visiting these classes, and 
invited them to make additional comments on the subject. This part of the 
questionnaire purposely contained shock questions such as those relating to 
venereal diseases and promiscuity in an attempt to establish the degree . to 
which these parents would approve of the subject matter of the course. 
The introductory letter which accompanied each questionnaire 
included a brief but all-inclusive definition of Education for Family 
Living. The definition decided upon for purposes of brevity and clarity 
was as follows: 
" ••• by this we mean an objective, unemotional, and moral approach 
to sex education as it relates to all phases of life--psychological, social, 
personal, physiological, and biologice.l. 11 This definition purposely con-
tained the words nsex educationn so that there could be no misunderstanding 
on the part of the parents who were to answer. 
In view of the present taboo on this subject, as explained in 
Chapter II, it was also necessary to include the following explanatory 
-=-~-==-================;._: ----
paragraph in the letter: 
"Please understand that no such course is now being planned in the 
local schools, and that this is simply an eXperimental survey. However, 
as parents, your opinions will make a valuable contribution to educational 
policy. Please answer the questions with the same consideration you -would 
give them if the proposal were a real issue." 
This statement was required to obtain even unofficial permission to 
conduct the survey. 
The original plan for collecting the data was to have been a random 
sampling of 20% of the parents of the high school population, a total of 
155 names to be obtained from the office record cards. This number, 
although not ideal, was considered adequate for an initial survey. Ques-
tionnaires were to have been sent to these parents and returned by mail. 
Permission was obtained from the high school principe.l who, while 
offering his cooperation, was dubious about the prospects of obtaining per-
mission from other authorities. A subsequent conference with the super-
intendent of schools confirmed this opinion, and resulted in the abandon-
ment of the original plan for distribution. However, the superintendent 
expressed his personal interest in this study, and suggested an alternate 
plan, less efficient, though satisfactorily productive of returns. By the 
exact definition, it could not be considered a completely random survey. 
At his suggestion the writer contacted friends and acquaintances in 
the city who were parents of school aged children, and asked their help and 
cooperation in distributing questionnaires to their frie nds and neighbors 
of like description. Approximately 50% of the questionnaires were distrib-
uted in this way. Another g;roup of parents was asked to help. The naroo s 
-- -
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of these parents were obtained from office record cards and selected solely 
on a geographical basis. A telephone call was made to each of these parents 
to explain the purpose of the survey, and in every case the parent expressed 
a willingness to help. Here again, these parents were asked to distribute a 
number of questionnaires to friends and neighbors who also had children of 
school age, to increase the random quality of the survey. These question-
naires were returned to the writer in several ways; some by mail, some in 
person, and others by student messenger. 
The returns of the completed questionnaires from both of these 
groups totaled 147. All of these parents have children in the public schools 
and they represent all geographical sections of the city. 
This method of distribution was time consuming, but by the most 
important criteria it was sound, and under the circumstances the only 
feasible one. While a completely random sampling would have been more 
desirable, the sample obtained by this method proved to be a reasonably 
represen t a tive cross section of all parents in the community as will be 
demonstrated in the following analysis of the collected data. 
The percentage of returns was high,--probably due to the method of 
distribution . Since parents agreed to take only the number of que sti on-
naire s t hey we r e rea sonably sure of completing, they felt responsible f or 
having these filled out and returned. Only two cases were reported in 
which parents refused to fill out the questionnaires. In these cases, two 
other parents were succes sfully sol i cited. Eight questionnaires were not 
returned. Thes e were report ed a s "lost, mislaid, or being returned by mail:' 
It was assumed in t hese ca ses that the parents were either opposed or not 
sufficient ly interested to record their opinions. Since the interviewee 
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was not required to sign his name, it was not possible to follow up on 
these cases. 
TREATMENT 0 F TBE DATA 
Distribution of ~y returns 
Table III shows the n~~ber of questionnaires returned and the 
number and pe rcent received from both the approving and opposing parents . 
TABLE III 
DISTRIBUTION 0 F SURVEY RETURNS 
Questionnaires 
Questionnaires distributed 
Questionnaires returned 
Approved family living course 
Opposed fami ly living course 
N·umber 
155 
147 
121 
26 
Percent 
100.0 
94 . 8 
82 . 3 
17.7 
Of the 155 questionnaires distributed there was a return of 147, or 
94. 8%. This number was higher than anticipated, and was probably due as 
previously stated, to the method of distribution. 
The returns were first tabula ted as yes and ~ groups, according to 
the answer to question No. 7, "Do you think that education for family li v-
ing should be taught in the schools?" Parents who approved of family l i v-
ing courses were placed in the yes group; those who were opposed in the 
~ 1group. These tvm groups will be referred to in this way for the 
remainder of this report. The affirmative group numbered 121, or 83.3%, 
and the negative 26, or 17.7%. 
A working chart was then constructed which tabula ted the answers 
to each of these two groups on the first six questions. The first part of 
the analysis will present the results of these tabulations as comparative 
tables for the yes and no groups on each question. 
-38 
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A second working chart was constructed to tabul ate the answers to 
questions 10 through 18, whi ch were an swered only by the affinnative group. 
The second part of the analysis present~, in table form, the opinions of 
these parents concerning the course itself, and c onunents by parents noted on 
the returns have been inc l uded t o expl a i n certain attitudes and opinions . 
These analyses, in rr1a.ny cases, show total numbers varying fro m tre tot a.l 
number of returns. This is due to the fact that in some cases only one 
parent was living ,--and in others i nformation was given on only one parent. 
In some returns certain questions were not answered at all. 
Age group of parents 
How does the age of the parents affect their attitudes toward educa-
tion for family living'? Table IV shows the age distribution of paren t s in 
t he approving group as compared with the opposing group. 
TABLE IV 
AGE GROUP ING OF PARENTS 
YES GROUP NO GROUP 
Age of parents No. of parents ~0 Number of parents % 
Under 30 5 2.2 0 0 
31 
- 40 108 47.5 15 30.6 
41 - 50 84 37.0 19 38.7 
51 - 60 29 12.8 14 28. 5 
Over 60 l .4 l 2 .0 
An analysis of these figures shows that in both the Yes and No 
groups we find approximately the same percentage of parents in the 41 - 50 
age bracket,--37% of the Yes group, and a slightly higher figure of 38.7 of 
the No group. However, in the Yes group we find 86.7% of parents under the 
age of 50, as compared with 69.3% of the No group. The Yes group also rep-
resents a significantly larger percentage of parents be~#een 31 - 40 than 
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the No group. Only 30.6% of parents in the No group were in this age 
bracket--as compared with 47 .5% of the Yes group. 
We also find that the parents in the Yes group are more representa-
tive of the community in terms of age. Statistics issued by the 
Massachusetts Department of Commerce on this city show the median age of the 
community to be 32.7 years. The median age of the parents in the Yes group 
fell between the ages of 31 and 40, while the median age of the No group is 
between 41 and 50. Only a small scattering of parents were f ound to be in 
either the under 30 or over 60 age groups; and these represented only 4.4% 
of the total number surveyed. 
Education of parents 
Another factor to be considered in attempting to establish a pat-
tern of parental attitudes was that of education. Table V shows the age 
distribution of approving parents as compared with the opposing parents . 
TABLE V 
EDUCATION OF PARENTS 
YES GROUP NO GROUP 
Grade completed Number Percent Number Percent 
8 16 7.0 13 26.5 
9 14 6.1 2 4.0 
10 16 7.0 1 2.0 
ll 13 5.7 1 2.0 
12 59 25.8 18 36.7 
<D 1 15 6.5 0 0 
b.O 2 22 9.6 2 4.0 <D 
.-! 3 13 5.7 4 8 .0 
.-! 
0 4 33 14.4 6 12.0 0 
1 7 3.0 1 2.0 
. 2 6 2.6 1 2.0 
..P'd 3 5 2.1 0 0 t12 GS 0 ,.. 4 9 3.9 0 0 P-40 
41 
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Statistics indicate that the median number of grades completed for 
the population of this city is 9.5 years, and that only 33.3% of the total 
had completed 12 grades or more of school. On this basis, then, the 
analysis of this table would show that the educational status of the survey 
group was higher than that of the community. However, since only parents of 
school aged children participated in this survey, certain older segments of 
the population who had less educational opportunities than younger members 
would be excluded. This would tend to raise the median for education for 
the survey population. The median grade completed for both the Yes and No 
groups fell at the 12th grade, and the average grade level for the Yes group 
was 13 .1,--while that for the No group was 11.7. 
It wil l be noted that, while 71.4% of the No group parents had 12 
years or l ess of schooling,--only 51.3% of the Yes group were without some 
post-high school training. Upon further investigation, we find that 26.5% 
of the No group on the lowest grade level asked for on the questionnaire, 
as compared with only 7.01 of the Yes g roup. 
At the upper educational levels, we also find that 48.2% of all Yes 
par ents had been to college, with 11.8% having taken post-graduate work, 
This compares with 28.5% for the No group,--and only 4.0% with some post-
graduate training. 
Annual family income 
Since it seemed inadvisable to ask respondents for detailed 
accounts of family income, an attempt was made to establish a general pat-
tern by asking for information in three different income brackets. Table 
VI shows the relative incomes of the approving and opposing groups of par-
ents. 
Income 
Under $. 3000 
~i 3000-$ 5000 
Over $ 5000 
No. 
TABLE VI 
APPROXIMATE Fill~ILY INCO~~ 
YES GROUP 
of parents Percent No . 
8 7.6 
37 35.6 
59 56.7 
NO GROUP 
of Parents Percent 
4 16 . 6 
ll 45.8 
9 37.5 
The Massachusetts Department of Commerce reports the median per 
capita income for this city at $3,043, and for the county at $2, 668 , as com-
pared with $1,935 for the whole of New England. It further states that only 
4.3% of the civilian labor force (all persons over 14 years of age) is 
unemployed,--as compared with 7.07 for the County. 
In the light of these stat istics, it was anticipated that the annual 
family income of the survey group would be high. An analysis of the inc orne 
chart shows the median salary for both the Yes and No groups to be over 
$5000 a year. This figure, however, probably represents combined income of 
several members for many families. 
The Yes group, however, shows a hig her percentage of high incomes,--
with 56 . 7 :1~ in the over $ 5000 bracket--as compared with 37.5% of the No 
group. There was also a greater percentage of No parents in the lowest 
reported income bracket; 16.6% had incomes of less than $300~ as compared 
with only 7.69% of the Yes group. 
The greatest number of people in the No group reported incomes 
between $3000 and $ 5000, while the largest percentage of incomes in the Yes 
group were in the over $5000 bracket. 
Size of family 
Does the size of the family have a bearing on the attitudes of the 
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parents toward education for family living? Table VII shows the size of 
families f or both the approving and opposing groups of parents. 
TABLE VII 
NUMBER OF CHILDREN IN THE FAMILY 
YES GROUP NO GROUP 
Children in family Number % Number % 
l 25 20.6 3 11.5 
2 38 31.7 3 11.5 
3 32 26.4 ll 42.3 
.. 4 16 13.2 4 15.4 
5 5 4.1 3 11.5 
6 4 3.3 0 0 
7 1 .82 0 0 
8 0 0 l 3.8 
9 0 0 l 3.8 
An analysis of the above figures shows a predominance of smaller 
families in the Yes group as compared to the No group. The average family 
size of the Yes group was 2.6 children, while that of the No group was 3.5 
children. Those reporting the largest families of 8 or 9 children were in 
the No group,--and they represented 7.6% of that group. 
The largest number reporting in the Yes group had 2 children in the 
family , while in the No group the largest number had three children. These 
segments represented 31.7% of the Yes group and 42.3% of the No group. 
Yes families with no more than 3 children, totaled 78.7% as compared 
with 65.3% of the No group. 
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Teen-agers in the family 
It seemed that another important fact to consider, in addition to 
the size of the family, was the number of teen-agers it contained. An 
attempt was made to establish a relationship between the number of teen-
agers in the family and the attitudes of parents toward education for 
family 1 iving. Table VIII shows the number of teen-agers in the fa.milie s 
of approving and opposing parents. 
TABLE VIII 
NUMBER OF TEEN-AGERS IN TEE FAMILY 
YES GROUP NO GROUP 
No. of teen-agers No. of' parents Percent No. of parents Percent 
0 29 23.9 1 3.8 
1 54 44.6 17 65.3 
2 27 22.3 5 19.2 
3 10 8.2 2 7.6 
4 1 .8 1 3.8 
The greatest number of families in the Yes group were found to 
have one teen-ager in the family, while in the No group the greatest number 
had 2 teen-agers. 
Yes parents with either 1 or 2 teen-agers in the family, totalled 
66.9% as compared with 84.5% of the No group. This was not surprising, 
since the median age of the Yes group was found to be about 10 years 
younger than that of the No group; they would therefore tend to have 
younger families. 
Religious preferences of parents 
Parents of different religions were first tabulated in the same way 
as on the o-ther items, depending on whether or not they approved or dis-
approved of family living courses. At first glance these tabulations seem 
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to prove conclusively that religion was the determining factor in the 
attitude of the parent to these courses. It was then decided to retabulate 
these results on the basis of the number of individuals surveyed in each 
religious group. This was done, first, to establish the distribution of 
questionnaires on the b~sis of religion, and secondly, to compare it with 
the distribution of the religious population of the co~~unity. 
Of the 147 questionnaires distributed 55% were received by Protes-
tants, 37.4% by Catholic~. and the rema~nder by parents of other religious 
denominations. Accurate figures on the distribution of religions in this 
community were not available; however , this distribution agrees closely with 
the consensus of opinion of community members including such people as the 
Secretary of the Council of Churches and life-long residents who are com-
municants of the Catholic churches in the city relative to the distribution 
of chur ch population in the community. It was therefore assumed that the 
questionnaires had reached a representative sampling of the community in 
terms of religious preferences. 
The results of these two tabulations are as follows: 
TABLE IX 
RELIGIOUS AFFILIATIONS OF APPROVING AND OPFOSING GROUPS 
YES GROUP NO GROUP 
Religion Number % of group Number % of group 
Protestant 77 65.8 4 15.4 
Roman Catholic 33 28.2 22 84 . 6 
Jewish 4 3.3 0 0 
Other 3 2.5 0 0 
45 
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Religion 
Protestant 
Catholic 
Jewis h 
Othe r 
Mixed 
TABLE X 
DISTRIBUTION OF Al~SWERS BASED ON TOTAL 
NUl'iiBER SURVEYED IN EACH RELIGION 
Total number surveyed %Yes 
81 95.1 
55 60.0 
4 100.0 
3 100 .0 
4 100.0 
% No 
4.9 
40.0 
o.o 
o.o 
o.o 
TableliX tabulating the religious a.ffiliations of the respondents 
shows that 65.8 of the Yes group are Protestant, while 28.2% are Catholics, 
and the remaining 5.8% are of Jewish and other religions. On the otrer 
hand, the No group is comprised of 84.6r~ Catholics and 15.41~ Protestants. 
None of the other religions are represented in the No group. 
The results were further analyzed, as shown in Table X, in terms of 
the total number surveyed in each religious group. Here again we find that 
of the total number of Proteste.rrt s surveyed, a preponderant 95.1% reported 
in favor of education for family living--as compared with 60% of the 
Catholics , and 100% of the Jewish or other faiths. There was no listing 
for mixed marriages in the question . However, 100% of those who indicated 
a mixed marriage were in the Yes group. 
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ANALYSIS 
PART TVYO 
Part Two of the analysis deals with information and opinions 
obtained from 121 parents who answered 11yes" to the question :No. 7 on the 
survey questionnaire, " Do you think Education for Family Living should be 
taught in the schools?" 
Preference of grade level for teaching of material 
Table XI shows the grade level at which parents feel that education 
for family living should be taught in the schools. 
TABLE XI 
PREFERENCE OF GRADE LEVEL FOR TEACHING OF MATERIAL 
Grade level :No. of parents % of parents 
Elementary school 14 ll . 2 
Junior High School 
Grade 7 50 40.3 
8 2 1.6 
9 ll 8 . 8 
Senior High School 
Grade 10 38 30.6 
ll 4 3.2 
12 5 4.0 
It is i nteresting to note, from the above table, that 61.9% of 
parents in this group prefer that Education for Family Living should start 
sometime before the beginning of senior high school~ while only 37.8% felt 
that it should be started in the lOth, 11th, or 12th grades . The greatest 
number (50) felt that the 7th grade was the ideal starting point for this 
type of education, and the next largest group (38) thought that the lOth 
grade was time enough. One parent, in commenting on this question said, 
"Such a program in the elementary grades could prepare a kind of respectful 
attitude for deeper understanding in a final course taken in high school." 
--- =-
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Other parents supported this contention by stating their opinion that the 
subject should come as a natural sequence from elementary school on up, with 
planned steps to reach full coverage of subjects in high school. Notes and 
comments in regard to this question seemed to indicate an agreement that 
early introduction of this subject would eliminate possible awkwardness and 
embarrassment on the part of the students and insure acceptance by the com-
munity. 
The fact that only 7.2% of parents considered the 11th or 12th grade 
a desirable starting point for Education for Family Living, probably reflects 
the attitude of one parent who writes, "I think that by the time a student 
is a junior or senior in high school these courses would be of little or no 
help." 
Preference of ~for teaching of material 
Table XII shows the preference of parents in regard to the area in 
which family living can best be taught. 
TABLE XII 
PREFERENCE OF AREA FOR TEACHING OF MATERIAL 
Subject area No. of parents % of parents 
a. separate course 37 24.5 
b. with biology 14 9.2 
c. with home economics 7 4.6 
d. with physical education 3 1.9 
e. with social studies 9 5.7 
f. as special lectures 25 16.5 
g. with hygiene or health 27 17.8 
h. combination of (a) 
and other 29 19.2 
Only 21.4% of parents answering this question answered that this 
subject matter should be completely integrated with either biology, home 
economics, physical education, or social studies; and only 17.8% thought 
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it should be taught with health or hygiene. The remaining 60.2% thought 
that it should either be taught as a separate course, or as a separate 
course with supplementary material provided by visiting lecturers. Also in 
this group are those who prefer that it should be a separate course, but 
combined with one of the other subjects. 
vVhile the largest number (37) agreed that it should be taught as a 
separate course, some of these same parents made two choices, to indicate 
that some aspects of the rna terial to be presented by the teacher oft his 
course could best be handled by specialists in these fields. This group 
accounted for 41% of the answers received on this question. 
One parent, in explaining her choice, h..ad this to say, "If suc h a 
course was a continuation of the regular hygiene courses given in elementary 
schools, it would be accepted by and beneficial to the coming generation." 
Preference for course titles 
Table XIII shows the preference of parents in regard to the title 
for a course in family living. 
TABLE XIII 
PREFERENCE FDR COURSE TITLES 
Course title No. of pe.rents % of parents 
a. Family arts 2 1.6 
b. Marriage 3 2.4 
c. Family living 69 55.6 
d. Social hygiene 22 17.7 
e. Character education 12 9.6 
f. Health education 12 9.6 
g. Sex education 3 2.4 
h. Other l .8 
The above table shows that the majority of parents believe that the 
most desirable title for such a course would be, "Family Living," since 
55.6% of the parents checked this title. At the other extreme, only three 
parents wanted the title "Sex Education." One parent suggested the alter-
nate title "Art of Living," and three parents made two choices to indicate 
that either title would be equally acceptable. However, the preponderant 
preference for "Family Living" suggests that it would be acceptable to eve:cy-
one, since none of the other titles showed strong support as a second choice 
The title "Social Hygiene" was preferred by only 17.7, and replies favoring 
the other titles were negligible. The findings on this chart would tend to 
support the opinion of authors who have found that the title "Education for 
Family Living" is growing in favor among educators and parents throughout 
the country. 
One parent swnmed up the general attitude when she said, "I checked 
(c) (Family Living) as I think it would take in all subjects under question 
No . 12 which help to prepare for a happy marriage. What more do we want for 
our children but happiness and security?" 
Preference for topics to be included in course 
An attempt was made to determine the degree to which approving par-
ents would accept certain subject matter included in a course in family liv-
ing. Table XIV shows the preference of parents in regard to course content. 
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TABLE XIV 
PHEFERENCE FOR TOPICS TO BE INCLUDED IN COURSE 
Subject No. of parents 
a. Human conception, development, growth 90 
b. Marriage and its responsibilities 89 
c. Dating 77 
d. Obligations of parenthood 74 
e. Family planning 52 
f. Promiscuity (indiscriminate rel. opp. sex) 52 
g. Divorce and its effect on family life 51 
h. Child care and home nursing 51 
i. Savings and investments 50 
j. Venereal diseases and their outcomes 48 
k . Budgeting and marketing 46 
% of parents 
74.3 
73.5 
63.6 
61.0 
42.9 
42.9 
42 .1 
42.1 
41.3 
39.6 
38.0 
Answers to this question varied widely, from parents who checked 
bat ing as the only subject matter to be considered, to those who indicated 
t}~t all topics should be covered at one time or another . Human conception, 
development, and growth was checked for inclus ion by the largest percentage 
of respondents (74.3), Marriage and its Responsib ilities (73.5), Dating 
(63.6), and Obligations ~f parenthood (61.0). A minority approved inclusion 
of Venereal dis eas es and their outcomes (39.6) and teaching of information 
regarding Promiscuity ( 42.9) . It was interesting to note that in one case 
the parent checked all areas except Family. planning. It was assumed that 
she had interpreted this as meaning birth control. In examining the data 
on this parent it was found t~~t since birth control was contrary to her 
religious beliefs the assumption seemed valid. 
The greatest number of comments from parents were in regard to this 
question of the content of the course. Some believed that certain subjects 
could be introduced in the lower elementary grades, and that other subjects 
such as Promiscuity , Venereal diseases, and Divorce should not be considered 
until the student was old enough to understand their implications. 
Bos t 0n u~ivc:sity 
~cbool of Education 
Libra.r~ 
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Several parents, in corrunenting on this question, stated that rhi le 
they had talked t o their children on many of these subjects, tliey would 
appreciate help from every available source. It was the opinion of some 
that t heir children might be willing to listen (or believe) more readily if 
the information came from someone outside the home who had special training 
in the subject. 
The categories in which most parents indicated need for help seemed 
to be either those in which special information was required, or those which 
present a recurrent problem in the parent-child relationship. The tabulated 
results of the answers to this question seemed to point up a feeling of 
inadequacy on the part of the parents in these areas. As one f8 rent 
explained, "I think that any of these subjects can be presented much better 
by some person with whom the teen-agers are not related (such as a parent). 
We are told, even in subjects ~taught, that we aren't up to date--are 
old fashioned, etc. If these courses were presented by persons with the 
knowledge and finesse they should have, I am sure they would carry a great 
deal more weight than if presented by a parent. 
"Some parents are reluctant to discuss some of these matters at al l. 
Others procrastinate ,--waiting for the ' proper'time. During their teen-ages 
is when children will learn about such matters, --often not from parents. 
Let them learn from someone in authority,--and by this I don't mean that it 
should be 1e ft to the teacher entirely. Most of the teen-agers have been 
talked to on all of these matters at one time or another (with perhe.ps a lot 
of false modesty, or on the other hand, a lot of unanswered questions)." 
Another parent had this to say, "We hl. ve four children; two girls 
and two boys. Each child has a different personality and a varying abi lity 
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to listen to personal subjects as mentioned ab ove. As a parent, it falls on 
us to i ndoctrinate each child, as they come into the age of comprehending 
sex, --to explain it to them. I would personally apprec iate any help on the 
subject, as it is difficult to explain i t naturally to each child . The ages 
vary so in our family, tr...a t I cannot satisfactorily determine the time for 
private talks with each child . I myself would appreciate any help in know-
ing how to handle their questions without being self-conscious about it." 
Preference f or instructor of course 
Table XV shows the opinions of parents regarding the qualifications 
of the person whom they would prefer to teach a course in family living. 
TABLE XV 
PREFEP..ENCE FOR I NSTRUCTOR OF COURSE 
Choice 
Teacher No. of parents 
a. The school nurse 3 
b. A regular fac ul ty member 6 
c . The guidance administrator 4 
d. A teacher especially trained 94 
e. Visiting lecturers, psychologists, et c. 41 
f. Other l 
Choice 
% of parents 
2. 4 
4 .9 
3 .3 
77.6 
33.8 
.82 
The pe rcentages in this table total more than 100% because some 
parents made more than one choice~ Of the parents who wanted Education for 
Family Living taught in the schools, 77.6% believed that the teacher should 
be someone especially trained in the subject. Of the 33.8% who checked 
Visiting lecturers, such as psychologists, doctors, and clergy, many in-
dicated that these should not teach the course alone, but should supplement 
t he material presented by the trained teacher. This was indicated by the 
fact that 25 of the 41 parents who checked (e) also checked (d). These 
findings are in agreement with the answers to question No. 10, whic h 
showed tha t the majority of parents prefer that the proposed courses should 
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be separate, but could be supplemented by outside lecturers. 
There seems to be an agreement among these parents that training as 
a teacher, guidance administrator, or nurse, does not, in itself, qualify 
one to teach this subject. This is evident from the fact that only 11.4% 
of the entire group made these choices. One parent indicated that not only 
special training was needed,--but also special qualifications in the person 
trained. She ·wrote, "Someone who has been trained in such subjects needs 
to be a very understanding person and a good listener. I think that if 
you have a good understanding teacher, --one that is qualified for this sub-
ject, you will have little trouble with students choosing this subject." 
One parent reflected the general opinion that the teacher should be 
particularly well-qualified when she wrote, "She should be an exceptional 
woman." 
Although surveys made in New England on this point as recently as 
1955 show that there are many single women teaching courses in Family 
Living, there is a growing tendency on the part of educators to show prefer-
ence for married teachers. The following table shows that parents are not 
so much concerned with the sex and marital status of the teacher as they are 
with her qualifications to teach the subject. 
TABLE XVI 
PREFEHENCE FOR SEX AND MARITAL STATUS OF THE TEACHER 
Sex or status 
:Married 
Single 
¥.Ja le 
Female 
No preference if qualified 
No . 
Choice 
of parents 
46 
0 
10 
12 
78 
Choice 
% of r:arents 
38.0 
0 
8.2 
9 .9 
67.7 
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Of the parents answering this question, 67.7% were concerned only 
with the qualifications of the teacher. It is significant to note that 
of the 121 parents in the "yes" group, only 18.1% specified that the teacher 
should be male or fernale. Not one of the parents tho~ht an unmarried 
teacher would be preferable, as compared with 38% who considered a married 
teacher better able to handle this subject. 
In a few cases they checked male-married or female-married, and one 
parent suggested that, "Utopia would be to J::a ve a male teacher for the boys 
and a female teacher for the girls, --especially in segregated classes. 11 
Here again, several parents pointed out that the most important factor in 
selecting a teacher was special training and qualifications for this sub-
jeot. 
One parent added the comment that the teacher "should be a happily 
married woman with children and a good personality." 
Question No. 15 Do you think that these classes should be segregated accor&. 
ing to sex? 
Proponents and opponents of segregated classes present many persua-
sive arguments to support their particular points of view. The followi ng 
t able will show the opinion of the parents on this controversial subject. 
'rABLE XVII 
PREFERENCE FOR SEGR"E:GATION OF CLASSES 
Choice Choice 
Segregation No. of parents % of parents 
For all classes 40 33.0 
For some classes 55 45.4 
Not at all 26 21.4 
This table shows that one-third of the parents in the group believe 
that students should be segregated for all classes involving sex education, 
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and 45.4% favored segregation for some classes. Thus, 78.4% of the group 
prefer some method of segregation, as compared with only 21.4% who thought 
that both boys and girls should be taught at the same time . 
Preference for required ~ elective course 
Table XVIII shows the preference of parents concerning the relative 
merits of a course in family living as an elective or a required subject. 
Course 
Required 
Elective 
TABLE XVIII 
PREFERENCE FOR REQUIRED OR ELECTIVE COURSE 
Choice 
No. of parents 
74 
45 
Choice 
% of parents 
61. 
37. 
This table shows that 61% of parents believe that the course in 
Family Living should be required, as against 37% who thought that it should 
be elective. Some of those who checked Elective added comments to explain 
their choice. One parent said, "It depends upon detail. • • would like to see 
compl ete course required ••• but there are obstacles • 11 Another parent with 
the same point of view expanded this view by stating, 11 If course were 
required I wonder if some controversy might be aroused because of religion 
by the fact that most courses are elective in a public school and by the 
narrowness and unprogressive thinking of some parents." 
Interest of parents in visiting classes 
Parents were asked if they would be interested in visiting fami ly 
living classes if they were established. Table XIX shows the way parents 
answered this question. 
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Visiting 
Yes 
No 
TABLE XIX 
INTEREST OF PARENTS IN VISITING CLASS 
No. of parents 
113 
8 
% of parents 
93.3 
6.6 
This table shows a high degree of curiosity, or perhaps personal 
need, on the part of the parents. A solid 93.3% of parents expressed a 
desire t o visit classes, while only 6.6% said they would not. Some of the 
parents in this 6.6% explained their reasons for not wishing to visit. One 
said that the entire course should be or ganized around the family living 
theme, with both physiological and psychological approaches, and that it 
should be handled in an easy, informal, matter-of-fact way, with no visitors 
or critics. Another parent suggested that any qualms the parents might have 
about the subject would be dispelled if the teacher would give a lectur e to 
the parents as to how the classes are to be conducte~ rather than having the 
parents drop in to visit. 
The questionnaire also provided space for parents to write any 
additional comments they wished to make. It was interesting to note that 
there were 38 approving parents who chose to make comments as compa red with 
only one opposing parent. This is shown in Table XX. 
No. 
answering 
121 
YES GROUP 
No. of 
comments 
38 
% of 
group 
31.4 
TABLE XX 
NO GROUP 
No. 
answering 
46 
No. of 
comments 
l 
% of 
group 
2.1 
:Many of the c omments made by these parents have been included i n 
part two of the analysis as they applied to specific questions. Others 
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included such general comments as, "I feel that in this period of world ten-
sions, turmoil and indicision that a course that would be helpful in stabil-
izing the home, family, and its responsibilities would be valuable." Some 
parents chose to comment on individual problems that existed in their own 
families. 
Since 31.4% of the approving group chose to make comments, as com-
pared with 2.1% of the opposing group, it was assumed that those parents who 
approved of family living courses had strong convictions regarding its worth, 
and could, if properly approached serve as a core group in the education of 
other parents to the urgency of including family living courses in the 
curricula of our public schools. 
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CHAPTER V 
CONCLUSIONS AND lliPLICATIONS 
It was the purpose of this study to investigate the validity of the 
assumption that parents are opposed to the teaching of education for family 
living courses in the public schools. The findings of this study present 
conclusive evidence that the majority of parents would vote wholeheartedly 
for such instruction if they were allowed to voice an opinion. 
Of the 148 parents who participated in this study, 121, or 82.3%, 
indicated approval for teaching such courses, while only 17.7% consider 
the subject beyond the scope of the public school curricula. Even though 
this 17.7% may be the "small but determined minority" to which Baker64 
referred, it is reasonable to believe that many in this group could be won 
over if the subject were properly presented tliTough a well-planned and 
tactful program of parent orientation in the aims and methods of teaching 
this course. 
It is not to be expected that every parent will eventually be con-
vinced of the urgency of these courses. Individuals differ; each draws 
from his own environment and experiences in the acquisition of attitudes. 
These people are not likely to change; reactionaries will never change. 
Probably, there will always be some frightened adults who will continue to 
foster the cult of ignorance. 65 However, the high percentage of parents 
64 
,John Newton Baker, op. cit. p 
65cyril Bibby, Sex Education Emerson Books, N. Y., 1946, p 17 
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who are already eager and willing for their children to participate in these 
programs is significant evjdence of a widespread feeling of need for the 
inclusion of this subject matter in the school curriculum. These are the 
parents who realize that the school can play a major role in helping young 
people develop sound attitudes and a clear insight into sex as it relates to 
their lives. 
Another purpose of this survey was to attempt to establish a pat-
tern for the existing parental opposition to courses in education for family 
living. Which are the measurable factors which contribute to the attitude 
of the parents who oppose these courses ? The results would tend to estab-
lish a composite picture of these parents. Conclusions drawn from this :tart 
of the data could be valuable to the administrator planning,¢{ an initial 
program of sex education and seeking means of acceptance for it. 
Parents in this community who believe that education for family 
living should be taught in the public schools are, in g.eneral, younger than 
those who oppose it. While 49.7% of parents in the approving group were 
below the age of 40, only 30 . 6% of objecting parents were in that age 
bracket. Also, the median age of the approving parents was found to be 
about 10 years younger than that of the opposing group and approximated that 
of the entire county, which was 32.7 years. It would appear that among the 
younger parents who have more young children at home, fewer mothers have 
employment outside the home, thus leaving more time for reading, attendance 
at P. T. A. meetings, community activities, and association with other young 
parents with common interests and problems . These younger parents have also 
ha.d the benefit of more modern education. All of these factors would tend 
to increase their awareness of the need for this type of education and to 
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promote a less timorous attitude toward it. Certainly they have had more 
education. Of the approving parents, 48.7% had the benefit of some formal 
schooling beyond high school, as compared with only 28.6% of the opposing 
group. It was also found that, while the median grade completed for both of 
these groups was higher than the median grade for the community as a whole, 
only 7% of the approving parents had completed no more than the 8th grade, 
as compared with 26% in this category for the opposing group. 
Another point for comparison of these two groups is in the matter of 
income. Little conclusive evidence can be reported from the results of this 
question, since there was no way of determining from the respondents' 
answers whether the stated income was earned by the head of the household, 
or represented the combined earnings of many family members. From empirical 
knowledge, it is concluded that in most instances the family income reported 
represents a cornbined income. The survey community has a surplus of jobs. 
In many known cases, the mother works on the night shift, the father on the 
day shift, and the teen-agers after school. Schedules overlap s-o that many 
students do not see their parents for days at a time. Notes and telephone 
calls are a means of communication on urgent matters, and other ths.n that, 
the parent has little contact with the daily activities of the children. 
Situations like this pose several questions such as, "Have working parents 
realized their failure to maintain close contact with their children's 
lives?" 
Other factors considered a.re the size of the family and the number 
of teen-agers in the families of the approving and the opposing parents. 
Here it was found that the parents who oppose the te!Jaching of courses in 
Education for Family Livi ng had larger fe.milie s. The opposing group had 
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3.5 children to a family, while the supporting group had 2.6. It was not 
surprising to find, in view of the age difference in the two groups, t hat 
the approving group also had fewer teen-agers in the family than did the 
opposing group. 
The data_ on religious preferences of parents might seem at first 
glance t o present conclus ive evidence that there is an ovenvhelming opposi-
tion on the part of Catholic parents to the teaching of the proposed courses, 
since 84.6% of the opposing group were found to be of that religion . How-
ever , in further analyzing the data on this question on the basis of the 
number of parents surveyed in each religion it was found that more Catholic 
parents approved of family living courses than disapproved. Since 60% of 
the Catholic parents surveyed were in favor of these classes, it can be 
e.ssumed that religion is a contributing, but not a decisive factor in the 
attitude of the parents. On the other hand, this data ha.s shown con-
clusively that, for this particular g~oup, non-Catholics are by far more 
ready to approve of family living courses than are the Catholic parents . 
This then is a picture of the parents who approve of Education for 
Family Li ving. Briefly stated they are (1) younger, (2) better educated, 
(3) economically better situated, (4) parents of smaller families with 
fewer teen-agers in them. These are the parent s who recognize the inevita-
bility of sex education; who admit the need for the cooperation of rmny 
agenc ies in helping youth to make the proper adjustment to sex and l ater to 
a happy marriage. 
Some of these parents are, by their own admission, too confused, 
embarrassed and unprepared to discuss this subject with their own children. 
Others who do discuss it recognize their limitations and frankly ask for 
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help. Some, no doubt, would be happy to have the schools accept this 
responsibility for purely selfish reasons. However, the evidence from this 
survey would strongly argue the case for parents who have a sincere belief 
that the teac hing of family living courses in the schools would contribute 
to the immediate as well as the future happiness of their children. 
The answers of the parents who indicated their approval of Educa-
tion for Family Living, when further questioned as to their opinion on the 
course itself, were further evidence of a deep and serious interest in the 
subject . There is a significant pattern of agreement in this group on the 
amount of authority they would be willing to turn over to the school, and on 
the many other aspects of a complete program of sex education. 
The question is often asked, "When should a child first learn about 
sex?" And it is asked with a view toward ascertaining precisely at what age 
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a child should be taught something about sex by an adult. Parents in this 
survey group have answered that question to show conclusively that it s!wuld 
be begun early in the education of the child. It is significant that more 
parents felt that courses in sex education should be initiated in the elem-
entary schools than in the 9th or lOth grade and that over 93% of parents 
t hought that it should be started no later than the lOth grade. The con-
clusic·n drawn from this response is the. t parents of younger children are 
more keenly aware of current sociological and personal problems arising from 
misinformation and ignorance on this vital subject, and that early and 
adequate education would help in developing desirable attitudes in their 
66Euste.ce Chesser and Zoe Dawe, The Practice of Sex Educati<?n, 
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children. 
The possibilities of integrating family life education with other 
school subjects are innumerable. Authors agree that each subject and each 
aspect of school life has its own particular contribution to make to the 
total program. However, there is a high amount of agreement among parents 
in this survey group that family living courses should be treated either as 
a separate course, or as a separate course integrated with other subjects 
and supplemented by lectures from visiting lecturers and authorities in var-
ious aspects of the program. 58.4% of parents felt that this subject should 
be integrated in some way with other school subjects. It was therefore con-
cluded that parents considered the whole area of family living instruction 
to be important enough to take its own place in the curriculum, and that so 
treated, would provide better assurance that the teacher was highly qualif-
ied to teach the subject to their children. 
This conclusion was supported by the fact that 77% of these parents 
indicated that the course should be taught by someone especially trained in 
the subject, and 67% were more concerned with qualifications than with the 
sex or marital status of the teacher. The pros and cons of integration 
could be argued ad infinitum. The pertinent fact is that the results of 
this survey point to conclusive evidence that parents want their children to 
receive this instruction, and to receive it from the most highly qualified 
source. They want factual information such as would be found in biology, 
physiology, and home economics; they alsowant an interpretation of the 
relationship of these facts and the conventions of human society. 
Evidence from this survey points up a considerable amount of agree-
ment among these parents on the question of segragated vs. non-segregated 
classes in family living courses. This evidence weighs heavily in favor of 
some t ype of segregation; 76% of parents expressed a preference for segrega-
tion in either all or some of these classes. Their attitude probably stems 
largely from a cautiousness born of centuries of secretiveness. Some of 
these parents have made enormous strides in adopting new attitudes toward 
the teaching of sex education. It is understandable that they would want to 
proceed cautiously and not subscribe unreservedly to an indiscriminate pro-
gram of sex education for their youngsters. 
This conclusion seems justified, since 93% of these parents indi-
cated an interest in visiting these classes. Whether through interest or 
curiosity, they wanted to be sure that their children were not being s ub-
jected to embarrassment, indoctrinated with unacceptable standards of sex 
behavior, or acquiring information overly concerned with the sex act. 
In spite of these trepidations, 61% of these parents felt that 
education for family living cours es should be required in the public schools. 
Continuing attitudes like this will relegate to limbo the legend of the 
stork and the gooseberry bush~ and insure the emergence of a new and healthy 
viewpoint on sex for the coming generation. 
Implications suggested by the conclusions 
The foregoing conclusions have shown that parents are in favor of 
courses in fami ly living. They are, therefore being falsely impugned by 
those authorities who, to avoid controversial issues prefer to name the par-
ents as one of the opposing forces. If educators are sincere in their 
desire to provide this type of education in the schools, they should not 
dismiss the possibility until all parents are given an opportunity to 
express an opinion either for or against such a program. But even more 
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important,--this submission of such a program must be prepared for ade-
quately in terms of parent education. No single controversial film, no 
isolated lecture on sex, nor even a single attempt at interesting parents 
in the subject can or should be considered a basis for decision. Parents 
have a right to know the facts of the program. School administrators have 
the responsibility for providing these facts in such a way that all parents 
will understand the basic aims of the program and the procedures to be 
followed in carrying them to completion. 
Many avenues for disseminating this information to parents are open 
to the educators who are sincerely desirous of initiating these courses in 
their schools. Nor should they be easily discouraged. Many willing allies 
will be found among the younger parents who have expressed an approval of 
these c curses. Many successful programs in other parts of the country 
coul d be studied as a basis for procedure in this parent education program. 
Churches and other agencies, if properly approached, would, in general, 
either actively support the program or at least remain benovently neutral. 
This is not an easy task for a busy school administrator to attempt, 
nor will it be accomplished overnight. But in the final analysis it is a 
task that must be done if the vicious chain of ignorance and taboos is to be 
broken. It is the only way in which the coming generation can be fully pre-
pared, as parents, to take the responsibility for this aspect of their 
children's education back into the home, if they so desire. 
Suggestions for further related stu~y 
This study has been limited in scope to a small segment of the pop-
ulation of the survey city, and the conclusions are based on opinions 
obtained through a partially random method of survey. The writer regrets 
the circumstances that have made such limitations necessary. However, many 
possibilities for further related study have been suggested by the findings 
of this initial study which would not only test the conclusions drawn from 
this study but would contribute valuable additional data in the vitally 
important movement toward universal Education for Family Living. Some 
possibilities for further related study are: 
1. A random survey of parents in another school system, including 
all topics discussed in this thesis. 
2. Since only parents are considered in this survey, a similar sur-
vey of other groups sometimes named as opposing forces to Education for 
Family Living, i.e. the clergy, community leaders, and school administrators 
in the New England states. 
3. A statistical study of a particular city, comparing the inci-
dence of sex delinquency both before and after the initiation of family 
. living courses. 
6.7 
BIBLIOGRAPHY 
BIBLIOGRAPHY 
Axelrod, Myril, "Ou.r Starving Teen-Agers." Reprinted in Readers Digest, 
December, 1955. 
Baker, John Newton, Sex Education in High School s. New York: Emerson 
Books, 1943 
Bibby, Cyril, Sex Education New York: Emerson Books, 1946 
Brickman, W. W., "Sex Education" School and Society. Bibliography, 68: 
138-43 August 28. 
Campbell, William G., ~ Form Book for Thesis Writing. Houghton Mifflin 
Company, 1939 
Camudo, Eugene R., "The Case for Rational Sex Education in New York City 
Schools," New York Board of Education, 1938 
Chesser, Eustace, and Zoe Dawe, The Practice of Sex Education. New York: 
Roy Publishers, 1946 
Dictionary of Education. New York McGraw-Hill Book Company, 1945 
Education for Familv Living. lOth Yearbook, Department of Superintendence. 
Fine, Benjamin, 1,000,000 Juvenile Delinquents. New York: World Publish-
l i shing & Company, 1955 
Galloway, Thomas W., "Sex Education in Home and School," Journal of 
Social Hygiene. (January, 1939) V25 NO. I. 
Gr oves, Ernest R., Social Problems and Education. New York: Longmans, 
Green and Company, 1926 
Gruenberg, Benjamin, High Schools and Sex Education. U. S. Public Health 
Publication #7, 1939 
Hamilton, G. V. , Research in Marriage . Lear Publishing Company. 
Kirkendall, Lester, Sex Education As Human Relations. New York: Inor 
Publishing Company, 1950. 
Kvaraceus, William c. , Juvenile De l inquency and the School. New York: 
World Book Company, 1945. 
, The Community and the Delinquent. New York: World 
Book Company, 195~ 
Lewis, Dora, "Good Family Living is a Concern of the Schools," Journal of 
the National Education Ass '_g_. Vol. 38, 1949. 
69 
=------
Mooney, BelleS., How Shall I Tell My Child? Perma Books, Cadillac Pub-
lishing Company, Introduction by Valaria Parker, 1944. 
"Our Viscious Young Hoodlums--Is There Any Hope?" Newsweek lv1e.gazine ~ 
September 6, 1954. 
Peel, Patricia A., The Status of Sex Education in New England Secondary 
Schools. Unpublished Ed. M. Thesis Boston-university School of 
Education, 195). 
Pyle, A. G., Sex Education-! Responsibility of the Secondary Schools. 
Unpublished Ed. M. Thesis, Boston University School of Education, 
1949. 
Strain , Mrs. Frances B., New Patterns in Sex Teaching. New York: 
Appleton - Century Company, 1934. 
11 Teen-Agers Speak Out," This Week Magazine. Gilbert Youth Research 
Company, November 27, December 4, 11, 18, 1955. 
Unpublished Report of the Social Hygiene Conference of the United States 
Office of Education, Washington, D. C. 
Whitney, Frederick L., The Elements of Research. Revised Edition; New 
York: Prentice-Harr-Inc., 1947-.-
Wechels, Arthur J., Sex Education in the Curricula of Group of Se~ted 
New England Secondary Schools. Unpublished Ed. M. Thesis, Boston 
University of Education, 1955. 
70 
APPENDIX 
Bo ston l.L:i. ~·.., __ . . J 
~chool of Education 
Library, 
The following questionnaire has been prepared to 
fulfill an assignment in the Graduate School of Boston 
University. Its purpose is to ascertain the attitude of 
parents toward the teaching of courses in Family Living 
in the public schools. By this we mean an objective, un-
emotional and moral approach to sex education as it re-
lates to all phases of life--psychological, social, per-
sonal, psysiological, and biological-
Please understend that no such course is now planned 
in the schools, and that this is simply an experimental 
survey. However, as parents, your opinions will make 
a valuable contribution to education~l policy. Please 
answer the questions with the same consideration you 
would give them if the proposal were a real issue. 
This questionnaire need not be signed, but your 
co-operation in filling it out and returning it by 
·December 15 would be greatly appreciated. A stamped 
addressed envelope is enclosed for your convenience. 
lL.,. Age g:rroup o£ parenus (p;].easa encircle appr-opriate number) 
MothEm 3ill-4o, 4lL-5:'0J S'Jl-60: crve:v. 601 
Flatthecr .D-4Ql 4lL-5]) Sl-60 over 60 
~. Edua:atiorr of p:a;r-en:ta {'p:lLe:ree encircle; gFade c:omp:i!Let.ed)) 
Motther- 8 'i· lln IDl ]2 C:oJlJlege lL 2: .] 4 Po:srttg_~a;du8Ilite lL 2 J 4 
Father 8 9 ].<1 lJL Jl2_ GolLlLege lL 2_ ) 4 J?ostgJreduate JL 2.: .1 4 
J.. App:110Jti.mate an..'1lla:ll :t:amil;y; income (PlLease encircle-but rna;[ be 
omit.tted if objac.tionabJLe}i 
Under ):000 3000-5000. m;veJ:r- 50 0 0 
4• Ntimber of chiJLdren in family ________ _ 
5:. Number of t:een - age rs in :ffamil.y ____ _ 
6~ ReligioUS' p:referenc.e (p-lease check ana) 
8 .. 
Protesrttant Romam GathoJLic Jfewish Othe.r 
-.------
Do you, think tiliat Educat.ionl for Flamily living shoU]d be. ttaught 
im the sa.hools'Z ( PlLeaso encirclLe one) :feg; Mo 
ll you have ans:we.red NO to question #7, then you rraad not armwer 
fL\.urlther ... 
:IT you 2.ns1rmred YES to #7 ,, then at what g:rrade Jlevel do you think 
itt shouid be ini'·i.u.iated'2 (pJLease check one) 
a~- e Jor.1e:.r:Pta::r.ry:: s.chool 
b3 jL:..:nl.o:t> high school 7-8-9 
c~ s onmorr h~gh mchoo] lLO-]LlL-JLc 
].0. .. PJLeaem. choc:..1.c tho. D.J1"oa in '\i,;rhich you think this matror.ialL c:ouJLd best 
bo. t aught. 
a. as:; a s ep.a~-a -tW c:ours a; 
b. with biology 
co with homo economic a 
d.. with physical. education 
---....~ e. with socialL studie.s , 
ff. as spocia]. JLoctuTa-s: 
g. with hygiene or haalth 
h.. combination of (a) abovo: and some other coursa 
12. 
If such subject matter were taught as a special course which 
of the following course . titles would you prefer to be used? 
(Check one) 
a. Family Arts 
b. Marriage 
c-. Family Living 
d, Social Hygiene 
e. Character Education 
f. Health Education 
g. Sex Education 
h. Other 
Which of the following subjects do you think such a course 
shou~d include? Please Check. 
a. Human conception, development a~d growth 
b. Venereal diseases and their outcome 
c. Dating 
d; Family Planning 
e. Promiscuity (indiscriminate relations with the opposite sex) 
f. Obligations of parenthood 
g. Child care and home nursing 
h. Marriage and its responsibilities 
i. D1vorce and its effects on family life 
j. Budgeting and marketing 
k. Savings and investments 
13. Who do you feel should teach such a course? Please check. 
a. The school nurse 
b. A reg~<lar faculty member 
c. The guidance administrator 
d. A teacher especially trained in the subject 
e . Visiting lecturers, such as doctors, clergy, psycholo-
gists, ect. 
f. Other ------- ----------------
14. Do you think the teacher of such a subject should be 
Married ____ Single ____ Male ____ Female~ 
No preference if teacher is qualified. ____ 
15. Do you think that these classes should be segregated accor-
ding to sex? Check one. For all classes ___ For some classes __ 
Not at all_ 
16. Do you think that this course should be required~or 
elective ____ ? (Check one.) 
17. If such a course were taught would you be interested in 
visiting it? Ye s ___ No ___ 
18. Please add any comments you may wish to make in the space 
below. 
